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ABSTRACT:
The South African Department of Basic Education (DBE) has considered the introduction
of Tablet PCs an important aspect in improving the quality of education in South Africa.
The Covid-19 pandemic has hastened the introduction of Tablet PCs due to the increased
need for distance and online learning. Educators are often unwilling to accept and use
Tablet PCs for teaching and learning because they do not have the necessary skills to
integrate Tablet PCs into their pedagogical practices. This paper discusses the practical
implications of the introduction of Tablet PCs into previously disadvantaged schools in
South Africa specifically during the Covid-19 pandemic. To provide guidance to the DBE,
principals, and educators to promote effective use and acceptance of Tablet PCs by
educators for classroom and distance learning.
Keywords: TPACK, Community of Practice, Connectivity, Technology Acceptance, Tablet
PCs

I) INTRODUCTION
Tablet PCs are being introduced into schools across South Africa in an attempt to improve
learning outcomes by providing access to technology, potentially decreasing the digital
divide, and seeking to nurture engaged learners [Department of Education, 2004]. The
coronavirus pandemic (Covid-19), which began in March 2020, hastened the introduction
of Tablet PCs in schools in South Africa. The South African Government declared a state
of national disaster which led to schools being closed and educators having to find
alternative new means to teaching and learning [Zuma, 2020]. When the government
reopened schools, classrooms could not exceed 50% capacity on any given day, and
social distancing was required to ensure the safety of educators and learners [Department
of Basic Education, 2020]. Therefore, the introduction of Tablet PCs was accelerated to
improve the continuation of learning during the Covid-19 pandemic.
Despite Tablet PCs being introduced into schools, there is often a lack of training
concerning integrating Tablet PCs into the existing pedagogical practices of educators.
Many South African studies have highlighted that educators are often not trained to
effectively use technology for teaching and learning [Adukaite, van Zyl and Cantoni, 2016;
Herselman and Botha, 2014; Nkula and Krauss, 2014]. Consequently, educators are often
reluctant to use technology for teaching and learning activities.
This paper describes an action design research study conducted in a single, previously
disadvantaged government school in the Eastern Cape of South Africa. The study sought
to investigate the use of Tablet PCs in teaching and learning during the COVID-19
pandemic, with a view to better understanding the needs and pitfalls of introducing Tablet
PCs into teaching and learning activities in order to promote continued education. The
paper is divided into four sections: describing background literature, research
methodology, findings, and the implications of introducing tablet PCs into teaching and
learning activities with a view to promoting continued learning.
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II) LITERATURE AND FRAMING
This section describes the context in which the educator participants found themselves
during the Covid-19 pandemic; in an attempt to understand the factors that might influence
the educator when technology is introduced for teaching and learning activities.
The section is divided into four subsections: firstly, focusing on the broad implications of
Tablet PCs use in education, secondly describing how the Covid-19 pandemic affected
education in South Africa and specifically technology in education. Thirdly, aspects of an
educator’s environments such as connectivity, changes to pedagogical practices, and
support networks are discussed. Finally, the aspects of an educator’s personal
characteristics that affect technology use such as skill level and technology acceptance
are also discussed.
Impact of Tablet PCs on Education
Tablet PCs are being introduced into education in many countries [Zhang et al., 2016] with
the hope of improving education [Tamim et al., 2015]. This introduction can be seen in
both developed and developing countries [Zhang et al., 2016]. In developing countries, the
goal of introducing Tablet PCs includes providing access to learning resources [Maina et
al., 2015], reducing inequalities [Ferrer, Belvís and Pàmies, 2011], and providing
educational reform [Pamuk et al., 2013].
The use of Tablet PCs in education has the potential to improve learning outcomes when
used effectively for teaching and learning activities [Maina et al., 2015; Ferrer, Belvís and
Pàmies, 2011; Pamuk et al., 2013; Wims and Lawler, 2007]. Effective use of technology
refers to the integration of Tablet PCs into the pedagogical practices of the educator to
ensure learning takes place with or through the use of technology [Gil-Flores, RodríguezSantero and Torres-Gordillo, 2017]. Access to Tablet PCs does not necessarily lead to
the effective use of the Tablet PCs. Training needs to accompany the provision of devices
to ensure effective use [Gil-Flores, Rodríguez-Santero and Torres-Gordillo, 2017;
Rubagiza, Were and Sutherland, 2011]. Training should include both technological
knowledge and knowledge of integrating Tablet PCs into educators' existing pedagogical
practices [Samarakoon, Christiansen and Munro, 2017]. However, a lack of educator
training can be seen worldwide [Pamuk et al., 2013; Rubagiza, Were and Sutherland,
2011; Farias et al., 2013; Wastiau et al., 2013] and needs to be more than IT competency
training to ensure effective integration of technology into teaching and learning activities
[Pamuk et al., 2013; Drent and Meelissen, 2008].
South African studies have also highlighted the need for professional development
amongst educators to ensure that technology is adopted and used effectively for teaching
and learning activities [Adukaite, van Zyl and Cantoni, 2016; Herselman and Botha, 2014;
Nkula and Krauss, 2014; Lupondwana and Coleman, 2019; Hart and Laher, 2015].
Ultimately, educators need to be willing and able to use technology in the classroom. This
can be achieved by providing professional development and ensuring educators are
equipped to use technology [Herselman and Botha, 2014]. Given that the Covid-19
pandemic has hastened the introduction of Tablet PCs to Grade 12 learners at South
African government schools, it is therefore essential to understand the effect that the
Covid-19 pandemic has had on education in South Africa and properly equip educators.
Impact of Covid-19 on Education in South Africa
The South African Government has been emphasising the need for ICTs in education for
many years, focusing on introducing Tablet PCs into education [Department of Education,
2004]. Introducing Tablet PCs aims to provide increased access to technology, improve
equity, provide redress [Department of Education, 2004], and reduce the digital divide [Hart
and Laher, 2015]. ICTs play a pivotal role in education and should be exploited to provide
open-access and ubiquitous learning for learners across South Africa [Department of
Science and Technology, 2019]. The introduction of Tablet PCs was hastened by the
Covid-19 pandemic which resulted in school closures across the country during numerous
lockdowns over the last 18 months. Due to these school closures, there was a greater
need for online and distance learning to ensure the continuation of learning and reduce
the loss of learning as a consequence of school closures [Gustafsson and Nuga, 2020].
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Consequently, many schools received government issued Tablet PCs to promote distance
and online learning as highlighted by President Cyril Ramaphosa in his State of the Nation
address in 2020 [President Cyril Ramaphosa, 2020].
Although access to devices has been provided, it does not necessarily mean that
educators will adopt and use the technology. Technology is considered to be an Amplifier
of Existing Institutional Forces [Toyama, 2011] and often broadens the digital divide
between those who can effectively use technology and those who cannot [Toyama, 2011].
The amplification of institutional forces can occur in three ways: differential access,
differential capacity, and differential motivation. Differential access refers to the varying
technologies and connectivity that individuals are able to access. This degree of access
to both technology and connectivity, such as data, affects their ability to use technology
and specifically for learning [Toyama, 2011]. Differential capacity refers to individuals
having the necessary skills to use technology in their daily lives and their variation in skill
levels. If individuals do not have the requisite capacity to successfully make use of
technology, they are less likely to adopt and use technology [Toyama, 2011]. Differential
motivation refers to how willing an individual might be to use technology to improve their
life. Differential motivation can be affected by an individual's capacity and access. A person
is more likely to adopt technology if they have access to both a device and connectivity as
well as the necessary skills to use that technology effectively [Toyama, 2011]. These
amplifiers need to be understood as technology will only increase and accentuate the
inequalities that are already experienced in the classroom [Rodríguez, Nussbaum and
Dombrovskaia, 2012]. Capacity and motivation need to be considered when technology is
introduced into the classroom, as only motivated and trained educators are likely to be
willing and able to integrate technology into their pedagogical practices [DiMaria, 2016].
Connectivity
As discussed previously, differential access refers to access to a physical device and
connectivity such as data to ensure that the devices can be used effectively. Cornu [2004]
argued that Society is networked as a result of the invention of the Internet and other
communication technologies [Cornu, 2004].
Consequently, information is being shared in non-linear ways, and new connections are
being formed, with new ways to communicate. It has become important for education to
take advantage of these new connections to ensure that learners can learn to discern
accurate, truthful information and knowledge to ensure continued learning in schools
[Cornu, 2004].
Cornu [2004] further contends that the introduction of communication technology has led
to a new form of collective intelligence which refers to a group of individuals working
together with favourable outcomes for the whole group [Kong and Yu, 2016]. As such,
learning should no longer be considered an individual task but a collective task that could
be promoted through the Internet, ICTs, and access to connectivity [Cornu, 2004].
Blended Learning
The introduction of technology into teaching and learning activities should change
educators' pedagogical practices to ensure that technology is used effectively in the
classroom and for distance learning [Adu and Galloway, 2015]. Blended learning
techniques are the most common realisation of changes to instructional practices;
attempting to integrate technology into education [Nazarenko, 2015].
Blended learning refers to using technology so that traditional educational processes are
blended with new technological advances to bring about new and exciting learning
experiences [Nazarenko, 2015]. This learning process brings together both synchronous
and asynchronous learning to provide a holistic learning experience for learners [Garrison
and Kanuka, 2004]. Blended learning is considered an important change in education as
the need for digital competencies is high in the 21st century [Kostaris et al., 2017], and
teaching is now considered a constructivist process where learners are expected to
construct their own knowledge and understanding [Nkula and Krauss, 2014].
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Blended learning has multiple models, but the "flipped-classroom" is considered the most
popular and most successful in a traditional classroom environment [Thai, De Wever and
Valcke, 2017]. This model "flips" the classroom dynamic, making the learners the primary
acquirers of knowledge and not reliant on the educators for knowledge. These models do
not have to be used in isolation, and different aspects from models can be combined to
complement teaching and learning activities both in the classroom and for distance
learning [Kaur, 2013]. The use of blended learning places extra pressure on educators as
they are expected to evolve their pedagogical knowledge and educational practices by
providing technology-enhanced, asynchronous, online learning options [McKnight et al.,
2016; Nazarenko, 2015], which could influence their willingness to use technology for
teaching and learning activities [Nazarenko, 2015].
COP
Numerous studies in South Africa have highlighted the need for training and skills
development amongst educators. These studies have highlighted that training needs to be
more than technological training but should also include training on integrating technology
into educators' pedagogical practices. One mechanism which could promote continuous
learning of educators is through a Community of Practice (COP).
A COP can be defined as "a group of people who share an interest in a domain of human
endeavour and engage in the process of collective learning that creates bonds between
them" [Wenger, 2002]. They can also be defined as self-organising, informal learning
systems where learning takes place through interaction, discussions, and sharing of
knowledge [Gray, 2004]. COPs are important for educators as they are a space where
they can learn from fellow educators and develop best practices that can be used to
improve their own teaching practices [Trust and Horrocks, 2017]. COPs bring together
educators of differing expertise to share their knowledge and learn from one another [Lave
and Wenger, 1991], providing professional development through ongoing learning
experiences [Brooks, 2010]. COPs generally take time to develop but can be promoted
through encouragement and support from stakeholders [Goodyear and Casey, 2015].
TPACK
The skill-level of the educator needs to be considered when technology is introduced for
teaching and learning activities. As discussed previously, differential capacity plays a role
in educators adopting and using technology for teaching and learning. There is also often
a lack of educator training, both technological and pedagogical, to ensure educators have
the necessary skills to use technology effectively. The Technological, Pedagogical, and
Content Knowledge (TPACK) Framework highlights that an educator who can teach with
technology is someone who possesses:
•
•
•

Pedagogical knowledge, the knowledge of how to teach;
Content knowledge, the knowledge of what to teach; and
Technological knowledge, the knowledge of how to use technology
[Koehler and Mishra, 2009].

Koehler and Mishra [2009] and Mishra [2019] argue that effective teaching with technology
takes place at the intersection of all three of these knowledge areas, as shown in Figure
1. An educator’s Technological Pedagogical Knowledge (TPK) impacts their ability to use
technology effectively for teaching and learning activities. Educators often have the
necessary pedagogical knowledge and often have some technological knowledge, but
there is often no training on how to integrate these knowledge areas to ensure effective
teaching with technology. This can be seen in both South African studies [Herselman and
Botha, 2014; Hart and Laher, 2015; Msila, 2015; Nkula and Krauss, 2014] and in
international studies [Drent and Meelissen, 2008; Maina et al., 2015; Pamuk et al., 2013;
Wastiau et al., 2013]. Studies conducted in South Africa that specifically focused on
TPACK development showed that educators often lack the necessary technological
knowledge to ensure integration of technology into pedagogical practices [Hernawati and
Jailani, 2019; Mdingi and Chigona, 2021]. As such, it is important that training and
continuous development should include more than just technological training but should
also focus on the integration of pedagogical knowledge and technological knowledge.
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Figure 1: TPACK [Koehler and Mishra, 2009]

UTAUT
An educator's motivation, as discussed previously, also affects their willingness to adopt
and use technology for teaching and learning activities. As such, it is important to
understand what aspects influence an educator's technology acceptance. Technology
acceptance amongst educators is multi-faceted and it is important to understand how an
educator's knowledge, intention, and context affects their technology acceptance [Scherer,
Siddiq and Tondeur, 2019]. The Unified Theory of Acceptance and Use of Technology
(UTAUT) [Venkatesh et al., 2003] was constructed to produce a more holistic view of
technology acceptance [Testa and Tawfik, 2017] and comprises four aspects that need to
be considered for technology acceptance, namely:
•
•
•
•

Performance expectancy, how much the person perceives technology will
improve their work performance,
Effort expectancy, how easy the person thinks the technology is to use,
Social influence, the person's perceptions of outside pressure for the use
of technology,
And facilitating conditions, a person's perceptions of resources and
support available to aid technology use [Attuquayefio and Addo, 2014].

These four aspects (Figure 2) provide an understanding of an individual's ability to use
technology and the contextual factors that may influence their adoption and use of
technology. This model is important, especially in areas with poor infrastructure and limited
access to resources such as connectivity, where contextual factors outside of an
individual's control directly influence their technology use [Mosunmola et al., 2018].
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Figure 2: Unified Theory of Acceptance and Use of Technology [Venkatesh et al., 2003]

III) METHODOLOGY
This section describes the research methodology and processes that took place to
complete this research. Firstly, the research process followed is described. Secondly, the
research strategy and participants are discussed and finally, the data collection process is
detailed.
ADR
This study used Action Design Research (ADR) as the research procedure. ADR focuses
not only on building a solution but enabling the organisational context to affect the solution.
ADR attempts to combine design elements and contextual factors to produce contextspecific solutions to given problems within an organisation [Sein et al., 2011]. It is an
important research process when dealing with socio-technical problems where the focus
is on providing a technical solution and reducing some of the external social problems
faced by an organisation [Bilandzic and Venable, 2011].
Research Strategy and Participants
This study investigated a single case study. Case studies are used when a phenomenon
needs to be studied in its natural context to understand the unique dynamics of the problem
[Darke, Shanks and Broadbent, 1998]. This enables researchers to gain an understanding
of the complexities within a given situation and how to influence those complexities
[Mueller and Urbach, 2017]. Case studies are important where people and actions need
to be understood when solving a problem [Darke, Shanks and Broadbent, 1998]. This
makes case studies a good choice for ADR research which focuses on producing contextspecific solutions.
The participants in this study were drawn from a secondary (high), previously
disadvantaged school (School X) in Makhanda, Eastern Cape, South Africa using
purposive sampling. Previously disadvantaged schools are poor, government schools that
have been disadvantaged from their time as former Department of Education schools
during the Apartheid era in South Africa. They are typified as having poor infrastructure,
poor sanitation, and unkempt premises [Xaba and Malindi, 2010]. Although these features
are true for many schools, previously disadvantaged schools can still function and provide
quality education [Xaba and Malindi, 2010]. This is true for School X which can be referred
6
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to as a functioning previously disadvantaged school as the school continues to provide
quality education despite the challenges faced. The case study included three educators
from School X. The educators were chosen using purposive sampling as this study
required educators with some technological knowledge prior to the introduction of the
Tablet PCs.
During initial questionnaires completed by the educator participants, knowledge was
gained on their technological knowledge and willingness to adopt and use technology for
teaching and learning. Based on the questionnaires, the educator participants found
technology relatively easy to learn but did not feel they had sufficient knowledge to
integrate technology into their pedagogical practices. The educators also felt that
technology was not always helpful in the classroom or did not always improve efficacy of
teaching.
Data Collection
Educators' use of technology is multi-faceted, and their skill level, instructional actions,
interactions with learners, and reflections of their own actions need to be considered
[Harris, Grandgenett and Hofer, 2012]. As such, semi-structured interviews were used to
understand the educator participants’ views on technology in the classroom and for
distance learning. These interviews provided insight into the educator participants'
attitudes towards using technology in the classroom and for distance learning. The initial
semi-structured interview questions can be found in Appendix I.
The interviews were analysed using Thematic Analysis (TA). TA is one of the most
common ways of analysing qualitative data. It is a method of analysing content and
identifying common themes within that data [Castleberry and Nolen, 2018]. Both TopDown and Bottom-Up TA were conducted on the transcribed interviews. Top-Down
analysis focused on looking for theoretical themes present in the data and used them to
understand how existing theory plays a role in educators’ use of technology for teaching
and learning activities. The theory used to determine the themes during Top-Down
analysis were TPACK, UTAUT, Blended Learning, and COP. Bottom-Up analysis focused
on themes that did not exist in theory but that emerged as important themes raised by the
research participants. The themes found during the Bottom-Up analysis included the
Impact of Covid-19, the need for connectivity, and the need for support. These themes are
discussed in the findings section.

IV) FINDINGS
This section describes the results of the interviews held with the educator participants
during the study. This section focuses on how the Covid-19 pandemic impacted teaching
and learning within a previously disadvantaged government school in South Africa, the
need for technology for teaching and learning, and the need for educator
training/continuous development to ensure that technology be used effectively.
Impact of Covid-19
Due to the coronavirus pandemic, the educator participants highlighted that classroom
time had decreased significantly as a result of having to apply social distancing measures
within classrooms. This had led to learners not being allowed to attend school regularly
and educators having to find new ways to continue teaching and learning activities while
learners were physically away from school. This led to time management issues amongst
the educator participants as they had to create new online learning materials for their
learners in a hurry.
The provision of devices was considered a necessary step by the educators to ensure the
continuation of learning during the Covid-19 pandemic. Unfortunately, these devices were
supplied with a limited about of mobile data (for accessing the Internet), and as such,
learners had limited connectivity. This limited connectivity reduced the learner’s ability to
interact with their educators, fellow learners, and with the learning material provided by the
educators. This lack of connectivity also reduced their ability to participate in online and
making synchronous, online learning almost impossible. The educators highlighted that
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many of the learners at School X were unable to purchase additional data due to personal
financial constraints. The resulting lack of connectivity affected their ability to communicate
with their educators and peers and receive learning materials. As such, the educators
highlighted that a lack of mobile data would always be the greatest "handbrake" when
introducing technology into education for teaching and learning activities especially in
previously disadvantaged schools where learners typically come from low socio-economic
backgrounds.
Need for training and support
The educator participants commented that many of the educators in School X lacked the
necessary technological and pedagogical skills to use technology effectively. As a result,
many educators feeling demotivated and unwilling to use technology for teaching and
learning activities. This highlighted the need for training for educators to be provided
alongside the provision of devices (to both educators and learners) to ensure that
educators are willing and able to use technology for teaching and learning activities. The
educator participants also highlighted that although some had the technological knowledge
to use the devices, they struggled to integrate the devices into their pedagogical practices.
Therefore, educators also highlighted the need for pedagogical changes to take place due
to the need for the use of Tablet PCs for teaching and learning both in the classroom and
for distance/remote education.
The educator participants also noted the need for a COP to help educators share their
knowledge and improve their pedagogical practices while using technology. They
highlighted that everyone in the COP needed to have sufficient technological knowledge
as a starting point to promote continued development. The educators also commented on
the need for support, specifically from the Department of Basic Education (DBE). This
support, they highlighted, should be through the provision of training and continuous
development for educators, the provision of online learning materials that could be used
as templates, and promoting the creation and longevity of COPs amongst educators.
COPs would also support educators and provide safe learning environments for educators
to learn to teach with technology.

V) DISCUSSION
This section highlights the struggles educators had when introducing Tablet PCs into
teaching and learning activities during the Covid-19 pandemic. This section draws on the
theory discussed in section II and the results in section IV in an attempt to provide practical
recommendations that should be considered when Tablet PCs are being introduced into
previously disadvantaged government schools in South Africa and specifically for when
they are being used for distance learning. These factors include the provision of data, the
provision of educator training (continuous development), and the creation and sustaining
of COPs.
Provision of Data
The introduction of Tablet PCs into education is said to improve the continuation of learning
as learners have access to a greater body of knowledge through access to the Internet
and other learning materials provided by the school and stored on the device [Hwang, Lai
and Wang, 2015]. As discussed previously, the provision of devices was necessary to
ensure that learning could continue despite the reduced class time because of the Covid19 pandemic. As a result, the introduction of Tablet PCs became more urgent, and they
were introduced to the Grade 12 learners in School X to ensure the continuation of learning
of final year learners.
The Tablet PCs provided to School X came with a limited mobile data package/bundle. As
such, the learners depleted their data bundles quickly and were unable to purchase
additional data for personal financial reasons. This reduced their ability to connect with
their peers and educators using the newly acquired ICTs and constrained their
opportunities to learn while away from school.
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The need for connectivity within education should be considered a vital component of
education [Cornu, 2004]. Society has become more connected due to the introduction of
the Internet and ICTs. This should have an impact on education by creating new ways of
acquiring and disseminating knowledge. The introduction of the Internet and ICTs into
education also changes how educators and learners communicate and acquire
knowledge, thus creating a new form of collective intelligence. Therefore, a lack of
connectivity could hinder learning by reducing communication between remote learners
and educators and reducing access to the collective intelligence developed inside the
classroom environment. Therefore, data provision cannot be a once-off intervention and
data bundles/packages need to be supplied monthly to ensure continued connectivity.
Consequently, data provision would be an ongoing expense for the DBE to ensure learners
and educators remain connected during distance and online learning.
Provision of Training
Training needs to accompany the provision of Tablet PCs to ensure educators can use
technology effectively in the classroom. A lack of professional development is one of the
biggest barriers to adoption of technology for teaching and learning activities in South
Africa as educators often lack the skills needed to effectively use technology in the
classroom or for distance learning [Adukaite, van Zyl and Cantoni, 2016; Hart and Laher,
2015; Herselman and Botha, 2014; Lupondwana and Coleman, 2019; Nkula and Krauss,
2014]. The lack of professional development also reduces the motivation of educators to
use technology for teaching and learning, further reducing adoption amongst educators
[Batchelor and Olakanmi, 2015; Bladergroen et al., 2012].
As such, this section highlights the need for training required by educators to ensure the
effective use of technology for teaching and learning. The need for training was expressed
as a need for both technological training and pedagogical changes to ensure effective use
of the Tablet PCs for teaching and learning activities.
Technological Training
The TPACK framework states that an educator can only use technology effectively for
teaching and learning if all three knowledge areas of the educator are fully developed.
Meaning that an educator cannot teach effectively with technology if they do not have the
knowledge of how to use that technology. A lack of technology acceptance (as discussed
in the UTAUT model) affects educators’ willingness and motivation to use technology for
teaching and learning [Hart and Laher, 2015; Howley, Wood and Hough, 2011]. This lack
of motivation is also an amplifier of existing institutional forces and reduces the educator's
willingness to adopt and use technology in the classroom and for distance learning. The
current Covid-19 pandemic is creating an external source of motivation for educators to
use technology. Educators are also being affected by social influence, as principals and
the DBE are expecting educators to continue teaching even when learners are away from
school. Although the educators are now expected to use technology, they still lack the
technological knowledge to do so. As such, educators' technological knowledge needs to
be developed to ensure effective use of technology for teaching and learning.
This lack of technological training has been highlighted by other South African studies and
was highlighted by the educator participants in this study. They also commented on the
lack of training provided by the DBE, which they noted would reduce some of the anxiety
they and their colleagues experienced when confronted with new technology.
Consequently, the educators suggested that training should be ongoing and be provided
during an educator's university education.
This training should increase educator motivation to accept and use technology in the
classroom, as technology can only amplify the pedagogy of an educator who is motivated
to use technology in the classroom and for distance learning [DiMaria, 2016].
Technological training should include aspects on how to use the Tablet PCs and should
reduce the anxiety experienced with using new technologies. Training also reduces the
effort expectancy of educators [Attuquayefio and Addo, 2014], discussed in section II,
enabling educators to use technology more easily. Appropriate training could also
potentially ensure that all three knowledge areas of TPACK would be more fully developed,
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thereby promoting technology integration into an educator's pedagogical practices. The
educator participants also highlighted that technological training could be assisted by an
educator-driven COP to develop the educators' technological knowledge through taskdriven exercises in a continuous development process.
Pedagogical Changes
Technological training increases the motivation for educators to use technology in the
classroom and for distance learning, but pedagogical changes need to take place for the
effective use of technology for teaching and learning. The TPACK framework refers to the
integration of pedagogical and technological knowledge as technological pedagogical
knowledge, which are the pedagogical changes that should occur when technology is
introduced into teaching and learning activities. Educators often struggle to integrate these
knowledge areas [Hart and Laher, 2015; Maina et al., 2015; Msila, 2015] as effective
integration can only occur if both knowledge areas are fully developed. As such,
pedagogical training needs to include how to integrate Tablet PCs into teaching and
learning activities to ensure the effective use of Tablet PCs for classroom and distance
learning [Adu and Galloway, 2015].
The introduction of Tablet PCs should change the pedagogical practices of the educator.
Due to the Covid-19 pandemic and decreased class time, the educators had to change
their pedagogical practices to ensure they could continue teaching during the lockdowns
and subsequent decreased classroom time. As such, the need for a distance and
asynchronous learning became more apparent and thus a blended approach to teaching
and learning needed to be adopted. The introduction of blended learning does place extra
pressure on educators as they have to evolve their pedagogical practices [McKnight et al.,
2016; Nazarenko, 2015] and this may affect educators’ effort expectancy.
An increased effort expectancy can decrease the motivation of educators to use
technology for teaching and learning. This was further exasperated by a lack of
connectivity for learners which severely hindered online, synchronous learning. A change
to pedagogical practices takes time and support from relevant stakeholders such as school
principals, the DBE, and other educators (colleagues) would provide positive social
influence and improve the motivation of educators to use technology for teaching and
learning. A COP was also highlighted as an example of positive social influence to provide
support and continuous development for educators.
Creation of a COP
A COP can be used to promote the continuous development of educators, improve
pedagogical practices [Brooks, 2010; Trust and Horrocks, 2017], and provide support in
working towards the effective use of technology in the classroom and for distance learning.
Continuous development is accomplished through problem-solving, sharing knowledge,
and determining best practices for teaching with technology [Trust and Horrocks, 2017].
As such, a COP can improve the technological and pedagogical knowledge of an educator,
detailed in the TPACK framework, by enabling them to share their experiences of using
technology in the classroom and for distance learning [Admiraal et al., 2017; Alemdag,
Cevikbas and Baran, 2019]. Continuous development improves an educator's capacity to
use technology and therefore should increase their motivation to use technology. COPs
also create a support network where educators can share their knowledge with people of
similar knowledge and backgrounds [Goodyear and Casey, 2015]. This support structure
has the potential to provide positive social influence and improve the motivation of
educators to use technology. Both support and social influence are considered aspects of
technology acceptance in UTAUT. Unsurprisingly, a functioning COP was described by
the participating educators in this study as an important aspect of learning to use
technology for teaching and learning.
COPs take time to develop and require individuals of similar knowledge areas to share
connected practices [Goodyear and Casey, 2015]. Therefore, the necessary technological
training for educators should be provided to all educators to ensure that everyone in the
COP has a similar knowledge base. The development of COPs should be encouraged and
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supported by individuals, such as school principals and fellow educators, as well as the
DBE, ensuring continuous development is promoted and supported among educators.

VI) CONCLUSION
This section presents the concluding arguments for this research paper. Firstly, the
practical recommendations that schools, and the DBE could consider when introducing
Tablet PCs into education in previously disadvantaged government schools in South
Africa, especially during the Covid-19 pandemic will be discussed. A summary of the
themes, findings, and recommendations can be found in Appendix II. Secondly, the
limitations of this study will be highlighted.
Practical Recommendations
This section aims to highlight the practical recommendations for schools and the DBE
when Tablet PCs are being introduced for teaching and learning activities. These practical
recommendations include connectivity, training, and COPs. The introduction of Tablet PCs
has highlighted that educators often feel ill-prepared and often unwilling to use Tablet PCs
for classroom and distance learning. The introduction of Tablet PCs has been hastened
by the Covid-19 pandemic which has placed further pressure on educators to change their
pedagogical practices and embrace distance and online learning.
Connectivity
The change to distance and online learning has highlighted the need for continuous,
ubiquitous connectivity amongst learners and educators and the need for continued
provision of mobile data packages/bundles to ensure continued connectivity. This should
promote continuation of learning as learners and educators can extend the classroom
learning environment into the online/virtual learning environment.
Training
The introduction of Tablet PCs has highlighted the need for technological training and
pedagogical changes to take place to ensure that educators can teach effectively with
technology. The lack of technological knowledge was highlighted by the educator
participants in this study and is a common barrier for adoption of technology across South
Africa. The training required by educators should include aspects on how to use the Tablet
PCs to ensure that educators have the starting knowledge to begin integrating Tablet PCs
into their pedagogical practices. Once technological training is completed the educators
need to be supported to ensure they can integrate the Tablet PCs into their pedagogical
practices as effective teaching with technology takes place at the intersection between
technological and pedagogical knowledge. This change to pedagogical practices takes
time and needs to be supported by principals, the DBE, and fellow educators.
COPs
The introduction of Tablet PCs has shown that educators need to be provided with
continuous development to ensure that technology is accepted and used for teaching and
learning activities. Continuous development can be provided through the creation of a
COP. A COP can provide positive social influence and offer support to educators to
improve technology acceptance. A COP can be educator-driven but should be supported
by principals, and the DBE to ensure that continuous development is encouraged and
supported among educators.
Limitations
This study involved a relatively small sample size of three educators. This sample size
affects the generalisability of the findings, but the practical considerations presented can
still provide some insight into how previously disadvantaged schools can prepare for the
introduction of Tablet PCs into teaching and learning activities.

11

K Theunissen and I Siebörger

The Use of Tablet PCs in Education during Covid-19

REFERENCES
Admiraal, W., Vugt, F. van, Kranenburg, F., Koster, B., Smit, B., Weijers, S. and
Lockhorst, D., 2017. Preparing pre-service teachers to integrate technology into
K–12 instruction: evaluation of a technology-infused approach. Technology,
Pedagogy and Education, 26(1), pp.105–120.
https://doi.org/10.1080/1475939X.2016.1163283.
Adu, E. and Galloway, G., 2015. Information and Communication Technologies (ICT)
and Teacher Education Preparation in South Africa: Implications for 21 st Century
Classroom-based Practice. Journal of Communication, 6, pp.242–247.
https://doi.org/10.1080/0976691X.2015.11884868.
Adukaite, A., van Zyl, I. and Cantoni, L., 2016. The role of digital technology in tourism
education: A case study of South African secondary schools. Journal of
Hospitality, Leisure, Sport & Tourism Education, 19, pp.54–65.
https://doi.org/10.1016/j.jhlste.2016.08.003.
Alemdag, E., Cevikbas, S.G. and Baran, E., 2019. The design, implementation and
evaluation of a professional development programme to support teachers’
technology integration in a public education centre. Studies in Continuing
Education, 0(0), pp.1–27. https://doi.org/10.1080/0158037X.2019.1566119.
Attuquayefio, S. and Addo, H., 2014. Using the UTAUT model to analyze students’ ICT
adoption. International Journal of Education and Development using ICT, 10(3).
Batchelor, J. and Olakanmi, E.E., 2015. Preparing teachers to integrate tablet computers
into teaching and learning. In: 2015 IST-Africa Conference. 2015 IST-Africa
Conference. pp.1–10. https://doi.org/10.1109/ISTAFRICA.2015.7190574.
Bilandzic, M. and Venable, J., 2011. Towards Participatory Action Design Research:
Adapting Action Research and Design Science Research Methods for Urban
Informatics. Journal of Community Informatics, 7(3), p.24.
Bladergroen, M., Chigona, W., Bytheway, A., Cox, S., Dumas, C. and Zyl, I.V., 2012.
Educator discourses on ICT in education: A critical analysis. International Journal
of Education and Development using ICT, [online] 8(2). Available at:
<https://www.learntechlib.org/p/188046/> [Accessed 14 Aug. 2019].
Brooks, C.F., 2010. Toward ‘hybridised’ faculty development for the twenty‐first century:
blending online communities of practice and face‐to‐face meetings in instructional
and professional support programmes. Innovations in Education and Teaching
International, 47(3), pp.261–270. https://doi.org/10.1080/14703297.2010.498177.
Castleberry, A. and Nolen, A., 2018. Thematic analysis of qualitative research data: Is it
as easy as it sounds? Currents in Pharmacy Teaching and Learning, 10(6),
pp.807–815. https://doi.org/10.1016/j.cptl.2018.03.019.
Cornu, B., 2004. Networking and Collective Intelligence for Teachers and Learners. In:
World Yearbook of Education 2004. Digital Technology, Communities and
Education. Routledge Falmer, London: Brown A. & Davis N.pp.40–45.
Darke, P., Shanks, G. and Broadbent, M., 1998. Successfully completing case study
research: combining rigour, relevance and pragmatism. Information Systems
Journal, 8(4), pp.273–289. https://doi.org/10.1046/j.1365-2575.1998.00040.x.
Department of Basic Education, 2020. Basic Education on official closure of schools for
Teachers and Administration Officials | South African Government. [Media
Statement] South African Government. Available at:
<https://www.gov.za/speeches/teachers-and-administration-officials-18-mar-20200000> [Accessed 14 May 2020].

12

K Theunissen and I Siebörger

The Use of Tablet PCs in Education during Covid-19

Department of Education, 2004. Draft White Paper on E-education: Transforming
Learning and Teaching through Information and Communication Technologies
(ICTs). Government Gazette. Pretoria: South African Department of
Education.p.43.
Department of Science and Technology, 2019. White Paper on Science, Technology and
Innovation. Pretoria: Department of Science and Technology.p.88.
DiMaria, F., 2016. Allowing Technology To Amplify Quality Teaching -. THE Journal.
[online] 20 Apr. Available at: <https://thejournal.com/articles/2016/04/20/allowingtechnology-to-amplify-quality-teaching.aspx> [Accessed 31 Dec. 2019].
Drent, M. and Meelissen, M., 2008. Which factors obstruct or stimulate teacher
educators to use ICT innovatively? Computers & Education, 51(1), pp.187–199.
https://doi.org/10.1016/j.compedu.2007.05.001.
Farias, G., Ally, M., Pinto, C. and Spanhol, F., 2013. Large Scale Deployment of Tablet
Computers in High Schools in Brazil. QScience Proceedings, 2013, p.6.
https://doi.org/10.5339/qproc.2013.mlearn.6.
Ferrer, F., Belvís, E. and Pàmies, J., 2011. Tablet PCs, academic results and
educational inequalities. Computers & Education, 56(1), pp.280–288.
https://doi.org/10.1016/j.compedu.2010.07.018.
Garrison, D.R. and Kanuka, H., 2004. Blended learning: Uncovering its transformative
potential in higher education. The Internet and Higher Education, 7(2), pp.95–105.
https://doi.org/10.1016/j.iheduc.2004.02.001.
Gil-Flores, J., Rodríguez-Santero, J. and Torres-Gordillo, J.-J., 2017. Factors that explain
the use of ICT in secondary-education classrooms: The role of teacher
characteristics and school infrastructure. Computers in Human Behavior, 68,
pp.441–449. https://doi.org/10.1016/j.chb.2016.11.057.
Goodyear, V.A. and Casey, A., 2015. Innovation with change: developing a community of
practice to help teachers move beyond the ‘honeymoon’ of pedagogical
renovation. Physical Education and Sport Pedagogy, 20(2), pp.186–203.
https://doi.org/10.1080/17408989.2013.817012.
Gray, B., 2004. Informal Learning in an Online Community of Practice. International
Journal of E-Learning & Distance Education / Revue internationale du e-learning
et la formation à distance, [online] 19(1). Available at:
<http://www.ijede.ca/index.php/jde/article/view/103> [Accessed 4 Dec. 2020].
Gustafsson, M. and Nuga, C., 2020. How is the COVID-19 pandemic affecting
educational quality in South Africa? p.34.
Harris, J., Grandgenett, N. and Hofer, M., 2012. Using Structured Interviews to Assess
Experienced Teachers’ TPACK. [online] Society for Information Technology &
Teacher Education International Conference. Association for the Advancement of
Computing in Education (AACE).pp.4696–4703. Available at:
<https://www.learntechlib.org/primary/p/40351/> [Accessed 27 Nov. 2019].
Hart, S.A. and Laher, S., 2015. Perceived usefulness and culture as predictors of
teachers attitudes towards educational technology in South Africa. South African
Journal of Education, 35(4), pp.1–13. https://doi.org/10.15700/saje.v35n4a1180.
Hernawati, K. and Jailani, 2019. Mathematics mobile learning with TPACK framework.
Journal of Physics: Conference Series, 1321, p.022126.
https://doi.org/10.1088/1742-6596/1321/2/022126.
Herselman, M. and Botha, A., 2014. Designing and implementing an Information
Communication Technology for Rural Education Development (ICT4RED) initiative
in a resource constraint environment: Nciba school district, Eastern Cape, South
13

K Theunissen and I Siebörger

The Use of Tablet PCs in Education during Covid-19

Africa. [online] CSIR. Available at:
<https://researchspace.csir.co.za/dspace/handle/10204/8094> [Accessed 6 Aug.
2019].
Howley, A., Wood, L. and Hough, B., 2011. Rural Elementary School Teachers’
Technology Integration. Journal of Research in Rural Education, [online] 26(9).
Available at: <https://www.learntechlib.org/p/50379/> [Accessed 6 Aug. 2019].
Hwang, G.-J., Lai, C.-L. and Wang, S.-Y., 2015. Seamless flipped learning: a mobile
technology-enhanced flipped classroom with effective learning strategies. Journal
of Computers in Education, 2(4), pp.449–473. https://doi.org/10.1007/s40692-0150043-0.
Kaur, M., 2013. Blended Learning - Its Challenges and Future. Procedia - Social and
Behavioral Sciences, 93, pp.612–617.
https://doi.org/10.1016/j.sbspro.2013.09.248.
Koehler, M. and Mishra, P., 2009. What is Technological Pedagogical Content
Knowledge (TPACK)? Contemporary Issues in Technology and Teacher
Education, 9(1), pp.60–70.
Kong, S.C. and Yu, X.H., 2016. Collective Intelligence and Learning Analytics forOnline
Learning and Teaching Support. In: Conference Proceedings of the 20th Global
Chinese Conference on Computers in Education. Gloabl Chinese Conference on
Computers in Education. Hong Kong: The Hong Kong Institute of
Education.pp.704–707.
Kostaris, C., Sergis, S., Sampson, D.G., Giannakos, M.N. and Pelliccione, L., 2017.
Investigating the Potential of the Flipped Classroom Model in K 12 ICT Teaching
and Learning: An Action Research Study. Educational Technology & Society,
20(1), pp.261–273.
Lave, J. and Wenger, E., 1991. Situated learning: Legitimate peripheral participation.
Cambridge university press.
Lupondwana, V.P.C. and Coleman, E., 2019. Teacher Use of iPads in the Classroom of
a South African Public School. Opening Up Education for Inclusivity Across Digital
Economies and Societies, pp.251–276. https://doi.org/10.4018/978-1-5225-74736.ch013.
Maina, E.M., Njoroge, R.W., Waiganjo, P.W. and Gitonga, R., 2015. Use of tablets in
blended learning: A case study of an Institution of Higher Learning in Kenya. In:
2015 IST-Africa Conference. 2015 IST-Africa Conference. pp.1–8.
https://doi.org/10.1109/ISTAFRICA.2015.7190593.
McKnight, K., O’Malley, K., Ruzic, R., Horsley, M.K., Franey, J.J. and Bassett, K., 2016.
Teaching in a Digital Age: How Educators Use Technology to Improve Student
Learning. Journal of Research on Technology in Education, 48(3), pp.194–211.
https://doi.org/10.1080/15391523.2016.1175856.
Mdingi, X. and Chigona, A., 2021. Teachers’ integration of instructional technology into
curriculum delivery in disadvantaged communities: a case of Cape Flats schools in
South Africa. [online] EdMedia + Innovate Learning. Association for the
Advancement of Computing in Education (AACE).pp.97–106. Available at:
<https://www.learntechlib.org/primary/p/219644/> [Accessed 7 Sep. 2021].
Mishra, P., 2019. Considering Contextual Knowledge: The TPACK Diagram Gets an
Upgrade. Journal of Digital Learning in Teacher Education, 35(2), pp.76–78.
https://doi.org/10.1080/21532974.2019.1588611.
Mosunmola, A., Mayowa, A., Okuboyejo, S. and Adeniji, C., 2018. Adoption and use of
mobile learning in higher education: the UTAUT model. In: Proceedings of the 9th
International Conference on E-Education, E-Business, E-Management and E14

K Theunissen and I Siebörger

The Use of Tablet PCs in Education during Covid-19

Learning - IC4E ’18. [online] the 9th International Conference. San Diego,
California: ACM Press.pp.20–25. https://doi.org/10.1145/3183586.3183595.
Msila, V., 2015. Teacher Readiness and Information and Communications Technology
(ICT) Use in Classrooms: A South African Case Study. Creative Education, 6(18),
pp.1973–1981. https://doi.org/10.4236/ce.2015.618202.
Mueller, B. and Urbach, N., 2017. The Why, What, and How of Theories in IS Research.
Communications of the AIS, 40(1), p.25.
Nazarenko, A.L., 2015. Blended Learning vs Traditional Learning: What Works? (A Case
Study Research). Procedia - Social and Behavioral Sciences, 200, pp.77–82.
https://doi.org/10.1016/j.sbspro.2015.08.018.
Nkula, K. and Krauss, K., 2014. The integration of ICTs in marginalized schools in South
Africa: Considerations for understanding the perceptions of in-service teachers
and the role of training. In: ICTs for inclusive communities in developing societies.
International Development Informatics Association Conference. Port Elizabeth,
South Africa.pp.241–261.
Pamuk, S., Cakir, R., Ergun, M., Yilmaz, H.B. and Ayas, C., 2013. The Use of Tablet PC
and Interactive Board from the Perspectives of Teachers and Students: Evaluation
of the FATIH Project. Educational Sciences: Theory and Practice, 13(3), pp.1815–
1822.
President Cyril Ramaphosa, 2020. President Cyril Ramaphosa: 2020 State of the Nation
Address | South African Government. [online] South African Government.
Available at: <https://www.gov.za/speeches/president-cyril-ramaphosa-2020-statenation-address-13-feb-2020-0000> [Accessed 4 Mar. 2021].
Rodríguez, P., Nussbaum, M. and Dombrovskaia, L., 2012. ICT for education: a
conceptual framework for the sustainable adoption of technology-enhanced
learning environments in schools. Technology, Pedagogy and Education, 21(3),
pp.291–315.
Rubagiza, J., Were, E. and Sutherland, R., 2011. Introducing ICT into schools in
Rwanda: Educational challenges and opportunities. International Journal of
Educational Development, 31(1), pp.37–43.
https://doi.org/10.1016/j.ijedudev.2010.06.004.
Samarakoon, S., Christiansen, A. and Munro, P., 2017. Equitable and Quality Education
for All of Africa? the Challenges of Using ict in Education. Perspectives on Global
Development and Technology, 16, pp.645–665. https://doi.org/10.1163/1569149712341454.
Scherer, R., Siddiq, F. and Tondeur, J., 2019. The technology acceptance model (TAM):
A meta-analytic structural equation modeling approach to explaining teachers’
adoption of digital technology in education. Computers & Education, 128, pp.13–
35. https://doi.org/10.1016/j.compedu.2018.09.009.
Sein, M.K., Henfridsson, O., Purao, S., Rossi, M. and Lindgren, R., 2011. Action Design
Research. MIS Quarterly, 35(1), pp.37–56. https://doi.org/10.2307/23043488.
Tamim, R.M., Borokhovski, E., Pickup, D. and Bernard, R.M., 2015. Large-Scale,
Government-Supported Educational Tablet Initiatives. [Report] Available at:
<http://oasis.col.org/handle/11599/809> [Accessed 6 Aug. 2019].
Testa, N. and Tawfik, A., 2017. Mobile, but Are We Better? Understanding Teacher’s
Perception of a Mobile Technology Integration Using the Unified Theory of
Acceptance and Use of Technology (UTAUT) Framework. Journal of Formative
Design in Learning, 1(2), pp.73–83. https://doi.org/10.1007/s41686-017-0010-4.

15

K Theunissen and I Siebörger

The Use of Tablet PCs in Education during Covid-19

Thai, N.T.T., De Wever, B. and Valcke, M., 2017. The impact of a flipped classroom
design on learning performance in higher education: Looking for the best “blend”
of lectures and guiding questions with feedback. Computers & Education, 107,
pp.113–126. https://doi.org/10.1016/j.compedu.2017.01.003.
Toyama, K., 2011. Technology As Amplifier in International Development. In:
Proceedings of the 2011 iConference, iConference ’11. [online] New York, NY,
USA: ACM.pp.75–82. https://doi.org/10.1145/1940761.1940772.
Trust, T. and Horrocks, B., 2017. ‘I never feel alone in my classroom’: teacher
professional growth within a blended community of practice. Professional
Development in Education, 43(4), pp.645–665.
https://doi.org/10.1080/19415257.2016.1233507.
Venkatesh, V., Morris, M.G., Davis, G.B. and Davis, F.D., 2003. User Acceptance of
Information Technology: Toward a Unified View. MIS Quarterly, 27(3), pp.425–
478. https://doi.org/10.2307/30036540.
Wastiau, P., Blamire, R., Kearney, C., Quittre, V., Gaer, E.V. de and Monseur, C., 2013.
The Use of ICT in Education: a survey of schools in Europe. European Journal of
Education, 48(1), pp.11–27. https://doi.org/10.1111/ejed.12020.
Wenger, E., 2002. Supporting communities of practice A survey of community-oriented
technologies. In: undefined. [online] Available at: </paper/Supporting-communitiesof-practice-A-survey-of-Wenger/066caaa4903b82a97bcbe574e1455f811ae549f9>
[Accessed 4 Dec. 2020].
Wims, P. and Lawler, M., 2007. Investing in ICTs in educational institutions in developing
countries: An evaluation of their impact in Kenya. International Journal of
Education and Development using ICT, 3(1), pp.5–22.
Xaba, M. and Malindi, M., 2010. Entrepreneurial orientation and practice: three case
examples of historically disadvantaged primary schools. South African Journal of
Education, 30(1), pp.75–89.
Zhang, J., Yang, J., Chang, M. and Chang, T., 2016. Towards a Critical Understanding to
the Best Practices of ICT in K-12 Education in Global Context. In: J. Zhang, J.
Yang, M. Chang and T. Chang, eds. ICT in Education in Global Context. [online]
Singapore: Springer Singapore.pp.1–17. https://doi.org/10.1007/978-981-10-03738_1.
Zuma, N.D., 2020. DECLARATION OF A NATIONAL STATE OF DISASTER.
[Government Gazette] Pretoria, South Africa: DEPARTMENT OF CO-OPERATIVE
GOVERNANCE AND TRADITIONAL AFFAIRS.p.1. Available at:
<https://www.gov.za/sites/default/files/gcis_document/202003/43096gon313.pdf>
[Accessed 14 May 2020].

16

K Theunissen and I Siebörger

The Use of Tablet PCs in Education during Covid-19

APPENDIX I. INITIAL SEMI-STRUCTURED INTERVIEW QUESTIONS
1. How have you found using the Tablet PCs in the classroom and for distance
learning?
2. Do you feel that the use of Tablet PCs has been successful so far?
a. What do you think are some of the benefits of using the Tablet PCs?
b. What are some of the drawbacks of using the Tablet PCs?
c. Do you feel that they allow for the continuation of learning?
3. How has the use of the Tablet PCs and having to change to distance learning
affected the way you teach?
4. With the Department of Basic Education provided Tablet PCs, what are some of
the expectations that the DBE has when using the Tablet PCs?
a. Have the expectations been realised or been provided for?
5. How have you been sharing resources with your classes?
a. How have the learners responded to learning online alongside classroom
interaction?
b. What are the disadvantages of sharing information with learners online?
6. Have there been any technical issues around using the Tablet PCs for you or your
learners?
a. Have you been able to mitigate the issues?
7. Do you feel that there is any more training that you would like to be able to better
use Tablet PCs for in class and distance learning?
8. What do you feel needs to be in place, or provided to support teachers in integrating
the use of tablet PCs meaningfully into teaching and learning activities?
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OF

THEMES,

FINDINGS,

AND

Table 1: Summary of Themes, Findings, and Recommendations
Summary of Themes, Findings, and Recommendations
Themes
Findings
Recommendations
Provision of Data
The data provided to the
Distance and online
learners in School X during
learning have led to the
the duration of this study
need for continuous,
was limited and was not
ubiquitous connectivity for
continuous. This led to the
all learners. As such, the
learners depleting the data
provision of mobile
they had been provided
data/bundles needs to be
and being unable to
continuous to ensure that
replace it once it was
learners can access
finished. This hindered the
learning materials and
learner’s ability to
communicate with their
communicate with their
educators. This continuous
educators and with their
provision of data should
fellow learners. This
help the continuation of
resulted in learners being
learning during online and
unable to access valuable
distance learning.
resources and making
online, synchronous
learning a struggle for
educators and learners.
Provision of Training
The educator participants
The introduction of Tablet
highlighted that many of
PCs has highlighted the
the educators in School X
need for technological
have limited technological
training to ensure
knowledge and were
educators can use Tablet
unable to use technology
PCs effectively for
effectively in the
teaching and learning
classroom. They
activities. The training
highlighted that training
required by educators
needed to be provided
should include aspects on
alongside the introduction how to use the Tablet PCs.
of Tablet PCs to ensure
Once technological
that educators are willing
training has taken place,
and able to use the Tablet
educators need to be
PCs effectively for
supported to ensure they
teaching and learning
are able to integrate the
activities. The training
Tablet PCs into their
provided needed to include
pedagogical practices.
both technological training
This change to
and training on how to
pedagogical practices
integrate Tablet PCs into
takes time and needs to be
their pedagogical
supported by principals,
practices.
the DBE, and fellow
educators.
Creation of a COP
The educator participants
COPs provide a space for
highlighted the need for
educators where
the creation of a COP
continuous development is
where educators could
promoted and supported.
share their knowledge and
The creation of a COP
promote the changes to
provides positive social
their pedagogical
influence for the educators
practices. The educator
and provides a support
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participants commented on
the need for everyone in
the COP to have a similar
knowledge base and
therefore technological
training should take place
prior to the creation of the
COP.

network that could
promote technology
acceptance amongst the
educators. A COP can be
educator-driven, but the
creation of COPs should
be promoted and
supported by the DBE and
principals to encourage
continuous development
among educators.
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